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Part One

First Things First

Beginnings in History, to 500 b.c.e.


Chapter 1—First Peoples: Populating the Planet, to 10,000 b.c.e.

Chapter 2—First Farmers: The Revolutions of Agriculture, 10,000 b.c.e.–3000 b.c.e.

Chapter 3—First Civilizations: Cities, States, and Unequal Societies, 3500 b.c.e.–500 b.c.e.
Outline: The Big Picture: Turning Points in Early World History

I.
The Emergence of Humankind


A.
Most scholars in the post-Darwinian world regard human beginnings in the context of biological change.


1.
archeologists and anthropologists believe that the lines of descent leading to Homo sapiens and chimpanzees diverged around 5 million–6 million years ago


2.
hominid family emerged in eastern and southern Africa, with 20–30 different related species


a.
they were bipedal (walked on two legs)


B.
The hominids developed over time.


1.
brain size increased


2.
around 2.3 million years ago, Homo habilis began to use stone tools


3.
by 1 million years ago, some hominid species, especially Homo erectus, began to migrate from Africa


a.
knew how to use fire


C.
Of the hominid species, only Homo sapiens still survives.


1.
emerged in Africa around 250,000 years ago; around 100,000 years ago began to migrate beyond Africa

II.
The Globalization of Humankind


A.
Initial migrations from Africa took place in the Paleolithic Era.


1.
gatherers and hunters


2.
Paleolithic era continued until around 11,000 years ago


a.
the Paleolithic era accounts for over 90 percent of human time on earth


b.
accounts for about 12 percent of the total number of people who have lived


B.
No other large species created homes in every environmental niche as Homo sapiens did.


1.
slowly developed technology


2.
slowly imposed meaning through art, ritual, and religion

III.
The Revolution of Farming and Herding


A.
6.2 billion people in the world today; almost all live from domesticated plants and animals.


B.
Domestication first occurred in several regions about 11,000 years ago.


1.
it was the most significant and enduring transformation of humankind


2.
provided the foundation for almost all subsequent change


3.
the period from 11,000 years ago to around 1750 c.e. can be regarded as a single age—the age of agriculture 


4.
allowed for a large increase in the human population

C.
Food production laid the foundation for enduring divisions within human communities.


1.
some regions were luckier in terms of climate and plants/animals available for domestication


2.
the Americas were disadvantaged by the lack of large animals to be domesticated


3.
in the Afro-Eurasian world, conflicts between agriculturalists and pastoralists became an enduring pattern

IV.
The Turning Point of Civilization


A.
The most prominent human communities that emerged were “civilizations”: societies based in cities and governed by powerful states.


B.
Almost everyone in the world now lives in a state with a formal political authority.


1.
state-based societies give prominence to cities


2.
around half of the world’s population now lives in urban centers


C.
The first cities and states emerged around 3500 b.c.e.


1.
state- and city-based societies have been the most powerful and innovative human communities


a.
they have given rise to empires


b.
they have created enduring cultural and religious traditions


c.
they have created new technologies


d.
they have bred sharp class inequalities, patriarchy, and large-scale warfare

V.
A Note on Dates


A.
A recent convention encourages dating by b.c.e. and c.e., not b.c. and a.d.

1.
b.c.e. = before the Common Era = b.c. (before Christ)


2.
c.e. = the Common Era = a.d. (Anno Domini, Latin for “year of the Lord”)


B.
b.c.e./ c.e. dating is an effort to get away from Christian-centered and Eurocentric thinking.


C.
Societies have reckoned time in many different ways.


1.
China: dated by the reign of particular emperors


2.
Muslim calendar: Year 1 marks Muhammad’s emigration to Medina in 622 c.e.
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Chapter Overview

Chapter Learning Objectives 


•
To familiarize students with the spread of human societies in the Paleolithic era


•
To explore the conditions of life in gathering and hunting societies


•
To examine factors that eventually led to change in the gathering and hunting societies 

Chapter Outline

I.
Opening Vignette


A.
The Hazda of Tanzania are one of the last gathering and hunting societies on earth.


1.
likely to disappear soon


2.
will mark the end of what was universal human existence until 10,000–12,000 years ago


B.
For 95 percent of human history, the means of life was gathering and hunting.


1.
food collection, not food production


2.
has been labeled “Paleolithic” (old stone age) era


C.
It’s wrong to ignore the first 200,000 years of human experience.


1.
archaeology reveals a great deal about these peoples



2.
they settled the planet


3.
they created the earliest human societies


4.
they were the first to reflect on issues of life and death
II.
Out of Africa to the Ends of the Earth: First Migrations


A.
Homo sapiens emerged in eastern and southern Africa 250,000 years ago.


1.
stayed there exclusively for about 150,000 years


2.
Africa was home to the “human revolution,” in which culture became more important than biology in shaping human behavior


3.
humans began to inhabit environments not touched by earlier hominids


4. 
technological innovation: use of stone and bone tools


5.
hunting and fishing, not just scavenging


6.
patterns of exchange


7.
use of ornaments, perhaps planned burials


8.
between 100,000-60,000 years ago: beginning of migrations out of Africa


a.
adapted to nearly every environment on earth


b.
much took place in the difficulties of the last Ice Age


B.
Into Eurasia


1.
humans started migrating into the Middle East around 51,000 years ago


2.
the best evidence of early European settlement comes from southern France and northern Spain


a.
settlers in northern Europe were pushed southward into warmer areas around 20,000 years ago


b.
developed new hunting habits, new hunting technologies


3.
the earliest Europeans left hundreds of cave paintings: depictions of animals and humans and abstract designs (maybe early form of writing)


4.
development of new technologies in Ukraine and Russia


a.
needles, multilayered clothing, weaving, nets, baskets, pottery, etc.


b.
partially underground dwellings made from mammoth remains


c.
suggests semipermanent settlement


d.
creation of female figurines (“Venus figurines”); earliest dated at least 35,000 years ago

C.
Into Australia


1.
humans reached Australia about 60,000 years ago from Indonesia


2.
very sparse settlement; estimated 300,000 people in 1788


3.
development of some 250 languages


4.
still completely a gathering and hunting economy when Europeans arrived in 
1788


5.
complex worldview: the Dreamtime


a.
stories, ceremonies, and art tell of ancestral beings


b.
everything in the natural order is an echo of ancient happenings


c.
current people are intimately related to places and events in past


6.
major communication and exchange networks


a.
included stones, pigments, wood, pituri (psychoactive drug)


b.
also included songs, dances, stories, and rituals


D.
Into the Americas


1.
when settlement of the Americas began is still argued over (somewhere between 30,000 and 15,000 years ago)


a.
mode of migration (Bering Strait or by sea down west coast of North America) also still argued about


b.
how many migrations and how long they took also argued over


c.
evidence of humans in southern Chile by 12,500 years ago


2.
Clovis: the first clearly defined and widespread culture of the Americas 


a.
name comes from the Clovis point, a kind of projectile point


b.
flourished 12,000–11,000 years ago


c.
hunted large mammals (mammoths, bison)


d.
disappeared about 10,900 years ago, at the same time as the extinction of a number of large mammals


3.
next stage: much greater cultural diversity, as people adapted to the end of the Ice Age in different ways


E.
Into the Pacific


1.
the last phase of the great human migration, started ca. 3,500 years ago


2.
migration by water from the Bismarck and Solomon islands and the Philippines


3.
very quick migration over very long distances


4.
migrants spoke Austronesian languages (can be traced to southern China)


5.
settled every habitable area of the Pacific basin within 2,500 years


a.
also settled the island of Madagascar


b.
made Austronesian the most widespread language family


c.
completed initial human settlement of the world ca. 900 c.e. with occupation of Aotearoa (New Zealand)


6.
Pacific settlers


a.
took agriculture with them, unlike other migrations


b.
apparently followed a deliberate colonization plan


c.
created highly stratified societies or chiefdoms (e.g., Hawaii)


d.
massive environmental impact on previously uninhabited lands

III.
The Ways We Were


A.
The First Human Societies


1.
societies were small, bands of 25–50 people


2.
very low population density (because of available technology)


a.
very slow population growth


b.
perhaps 10,000 people in world 100,000 years ago


c.
grew to 500,000 by 30,000 years ago


d.
reached 6 million 10,000 years ago


3.
Paleolithic bands were seasonally mobile or nomadic


a.
moved in regular patterns to exploit wild plants and animals


b.
since they moved around, they couldn’t accumulate goods


4.
societies were highly egalitarian


a.
perhaps the most free people in human existence


b.
did not have specialists, so most people had the same skills


c.
relationships between women and men were far more equal than in later societies


5.
James Cook described the gathering and hunting peoples of Australia as tranquil and socially equal


6.
Paleolithic societies had clearly defined rules


a.
men hunted, women gathered


b.
clear rules about distribution of meat from a kill


c.
rules about incest and adultery


B.
Economy and the Environment


1.
gathering and hunting peoples used to be regarded as “primitive” and impoverished


a.
modern studies point out that they worked fewer hours


b.
wanted or needed little


c.
but life expectancy was low (35 years on average)


2.
alteration of natural environments


a.
deliberately set fires to encourage growth of certain plants


b.
extinction of many large animals shortly after humans arrived


c.
gradual extinction of other hominids, like the Neanderthals (Europe) and Flores man (Indonesia)


C.
The Realm of the Spirit


1.
it is difficult to decipher the spiritual world of Paleolithic peoples


a.
lack of written sources


b.
art is subject to interpretation


c.
contemporary gathering and hunting peoples may not reflect ancient experience


2.
Paleolithic peoples had a rich ceremonial life


a.
led by part-time shamans (people especially skilled at dealing with the spirit world)


b.
frequent use of psychoactive drugs to contact spirits


3.
apparent variety of beliefs


a.
some societies were seemingly monotheistic


b.
others saw several levels of supernatural beings


c.
still others believed in an impersonal force running throughout the natural order


d.
Venus figurines make some scholars think that Paleolithic religion was strongly feminine, with a great goddess


e.
many peoples probably had a cyclical view of time


D.
Settling Down: “The Great Transition”


1.
gradual change as populations grew, climates changed, and peoples 
interacted


2.
collection of wild grains started in northeastern Africa around 16,000 years ago


3.
last Ice Age ended 16,000–10,000 years ago


a.
followed by a “global warming” period


b.
richer and more diverse environment for human societies


c.
population rise


d.
beginnings of settlement


4.
settlement led to societal change


a.
larger and more complex societies


b.
storage and accumulation of goods led to inequality


5.
settling-down process occurred in many areas 12,000–4,000 years ago


a.
Jomon culture in Japan


b.
Scandinavia, Southeast Asia, North America, Middle East


c.
bows and arrows were invented independently in Europe, Africa, and Middle East


6.
the process of settlement was a major turning point in human history

IV.
Comparing Paleolithic Societies


A.
Both the San and the Chumash preserved their ancient way of life into modern times.


B.
The San of Southern Africa


1.
northern fringe of the Kalahari Desert (present-day Angola, Namibia, Botswana)


2.
50,000–80,000 San still live in the region


3.
part of the Khoisan language family, inhabited southern Africa at least 5,000 years


a.
gathering and hunting way of life, with stone tools


b.
remarkable rock art, going back 26,000 years


c.
most of the Khoisan peoples were absorbed or displaced by Bantu-speaking peoples


4.
The San (Ju/’hoansi) still practiced their ancient life with few borrowings when anthropologists started studying them in the 1950s and 1960s


a.
use some twenty-eight tools, including digging stick, leather garment for carrying things, knife, spear, bow and poisoned arrows, ropes, and nets


b.
men hunt, women do most of gathering


c.
adequate diet


d.
short workweek, with even labor division between men and women


e.
uncertain and anxious life, dependent on nature


5.
San society characterized by mobility, sharing, and equality


a.
basic unit is band of 10–30 people, connected to other bands


b.
many people claimed membership in more than one band


c.
frequent movement to new territory


d.
no formal leaders, priests, or craft specialists


e.
very complex social relations


f.
high value given to modesty, cooperation, equality


g.
e.g., “insulting the meat”: a hunter is expected to disparage his accomplishment


h.
complex system of unequal gift exchange


6.
relative equality between the sexes 


a. 
free sex play between teenagers


b.
most marriages are monogamous


c.
frequent divorce among young couples


7.
frequent conflict over distribution of meat; rivalries over women


8.
belief system:


a.
Creator god, Gao Na, is capricious


b.
lesser god, Gauwa, is destructive but sometimes assists humans


c.
gauwasi (spirits of dead ancestors) are most serious threat to human welfare


d.
evil influences can be counteracted with n/um, a spiritual potency that can be activated in “curing dances”


e.
state of warfare with the divine


C.
The Chumash of Southern California


1.
indicate a later Paleolithic stage than the San, with permanent villages


2.
Chumash lived near present-day Santa Barbara, California


a.
richer environment than the San


b.
perhaps 20,000 when the Spaniards arrived in the sixteenth century


c.
Chumash created new society after 1150 c.e. in response to violence and food shortages


3.
central technological innovation: the planked canoe (tomol)


a.
ability to make and own tomol led to social inequality


b.
stimulated trade between the coast and islands


c.
made deep-sea fishing possible


4.
living conditions were more elaborate than the San


a.
round, permanent, substantial houses (for up to 70 people)


b.
a market economy, despite being gathering and hunting peoples


c.
beginning of class distinctions (e.g., bearskin capes, burials)


d.
emergence of a permanent, hereditary political elite


5.
Chumash largely solved the problems of violence in the region

V.
Reflections: The Uses of the Paleolithic


A.
The study of history is about those who tell it today, not just about the past.


1.
views of the past reflect our own smugness or disillusionment


2.
Paleolithic era is sometimes regarded as a golden age


a.
admired by feminists, environmentalists, antimaterialists


3.
scholars have looked to the Paleolithic era in questioning explosive population and economic growth of recent past


4.
gathering and hunting peoples of today have looked to Paleolithic era in an effort to maintain or recover their identities


B.
A basic question: “What have we lost in the mad rush to modernity?”


C.
Nobody can be completely detached when studying the past.


Lecture Strategies 

Lecture Strategy 1: Looking at the ‘losers’: Neanderthals and other failed branches of the human bush

Anthropologists now regard the development of our species less as a family “tree” of evolution than as a family “bush” in which, at each level, several branches evolved independently in different regions. Two of the most fascinating of these dead-end branches are recent ones within the genus of Homo sapiens: the Neanderthals of Europe and the Near East and the recently discovered Flores man of Indonesia. This lecture strategy compares these Paleolithic peoples to the “winners”—Homo sapiens. Its objectives are:


•
to explore the late stages of human evolution and speculate on why modern humans were the “winners”


•
to introduce students to Neanderthals and Flores man


•
to drive home the basic lesson of the fundamental similarities of all modern humans as members of the single species Homo sapiens 

A good place to start is with the first discovery of Neanderthal fossils in the nineteenth century and the endless debate the discovery caused in scientific circles. The lecture will probably focus on Neanderthal/modern human interaction, since material on the Neanderthals is more readily available than material on Flores man.


Other points to consider in a possible lecture are:


•
the habitat of the Neanderthals (much of Europe and the Near East)


•
how Neanderthals (and Flores man) are different from our modern species (be sure to read recent materials; recent discoveries conclude that Neanderthals were probably fully capable of speech)


•
discussion of the significance of those differences


•
the nature of Neanderthal life, comparing it to that of “Cro-Magnon man” (modern humans)—you won’t find much difference between the two


•
the long cohabitation of Neanderthals and modern humans



•
discussion of what the existence of Neanderthals and Flores man can teach us about human evolution and early human societies 

Lecture Strategy 2: The world of the last Ice Age
The purpose of this lecture strategy is to explore in greater detail the challenges that faced human beings as they migrated in the conditions of the last Ice Age and how they overcame those challenges. Its objectives are to:


•
teach students about the Ice Age, including presentation of the natural warming and cooling trends of the planet


•
discuss what it meant that the earth had an Ice Age—the geographical, biological, and human effects


•
present early human beings as problem solvers who managed to survive and adapt themselves to Ice Age environmental challenges 

A good place to begin is with a map that shows the extent of the last Ice Age (readily available on the Internet). Go over the main species extinctions that occurred with the changing climate, how glaciation shaped much of the landscape, and the land bridges that were created by the lower sea level of the period. Then back up and discuss the earth’s natural pattern of warming and cooling (this is of course a good place to bring up the current global-warming trend and why scientists think it is different than the natural cycles of the past). From there, go on to consider humans and the Ice Age. Some points to include are:


•
the need for teamwork in hunting large mammals (mammoths, bison)


•
what sort of tools or weapons would have been developed to deal with the challenges


•
the more pressing need for shelter (whether people in this age were really “cavemen,” and the other sorts of shelters they created)


•
the need for clothing (and thus for means to fasten animal hides around themselves with fastening pins or sewing)


•
what sort of adaptation must have taken place when the Ice Age ended


Lecture Strategy 3: How do we know? Digging up Homo sapiens
Many world civ. classes start with human evolution. While this text begins (rather more logically) with the Paleolithic era, this lecture strategy is an opportunity to give a brief overview of evolution, while keeping the focus on the modern human species. This lecture strategy’s objectives are:


•
to examine how we know what we know about Paleolithic communities—what archaeology has discovered and the problems of interpretation


•
to explore the evolution of modern Homo sapiens and how the process of discovering earlier hominid species provoked a firestorm of debate about human origins that continues today. 
The story of how archaeologists discovered human origins is an exciting one, and can be told in two basic ways: (1) chronologically by human species, thus starting with early australopithicenes and working your way to modern Homo sapiens; or (2) chronologically by discovery, starting with the discovery of the Neanderthal in 1856 and how that find provoked a search for human origins that is still turning up interesting discoveries today.


Especially when it comes to the Paleolithic era, images will come in handy to encourage discussion of how scholars have interpreted human artifacts. Some images to consider are:


•
a typical Paleolithic tool—often indistinguishable from a rock, except to professionals


•
an “advanced” Paleolithic tool—one that shows clear signs of human shaping


•
a burial layout, showing careful positioning of the body, perhaps covered with ochre


•
Paleolithic ornaments—beads, shells with a hole bored for hanging, etc.


•
an image of a reconstructed hut made of mammoth bones and tusks


•
the Willendorf Venus or another of the early Venus figurines


•
cave art, such as that painted at Lascaux or Chauvet 

Arm yourself with some of the current scholarly views on the meaning of these artifacts, and then encourage a discussion among the students about their meaning.


It may be useful to refer to the chapter’s visual sources feature in your lecture. 
Things to Do in the Classroom 

Discussion Topics 
1. Misconception/Difficult Topic, large or small group. “Cavemen dragged women around by their hair.” 

This would have just hurt and is a rather silly image perpetrated by cartoons. Encourage students to discuss why this hairy, grunting, dominant caveman image might have come about and why it is still popular. Students should be encouraged in this way to consider modern stereotypes and what they have to say about contemporary society. Some questions to ask: 


•
What contemporary images have you seen of grunting cavemen waving clubs, dragging women around, etc.? 


•
What were the contexts of those images? What point was the creator or creators of those images trying to make? 


•
Is there any evidence that Paleolithic humans actually behaved that way? What evidence is there that they didn’t?
2.
Comparison, large or small group. “Why were Paleolithic women relatively equal?” 

The starting point for this discussion is biology: the average woman is simply not as strong as the average man. Yet modern scholars believe that the Paleolithic era was a golden age of relative equality for women. Ask students to discuss the reasons for this equal status and to consider its limitations.

3.
Contextualization, large or small group. “The best sort of Paleolithic.” 
Ask students to discuss the following question: Would you rather be a member of the San or the Chumash? Why?

Classroom Activities 

1.
Map analysis, large or small group. “Tracing human migrations.” Using either a modern physical map or a map that shows the extent of the last Ice Age, ask students to trace out the probable lines of human migration from Africa. Emphasize the role of land bridges and where they lay during the Ice Age.

2.
Role-playing exercise, small group. “Paleolithic life.” Divide the class into small groups, each of which is a Paleolithic band. Ask each group to pick a climate area and to decide what items they absolutely need for survival.

3.
Clicker question. Would you like living in a Paleolithic society?

Key Terms 

Austronesian migrations: The last phase of the great human migration that established a human presence in every habitable region of the earth. Austronesian-speaking people settled the Pacific islands and Madagascar in a series of seaborne migrations that began around 3,500 years ago. (pron. aws-troe-NEEZH-an)

Brotherhood of the Tomol: A prestigious craft guild that monopolized the building and ownership of large oceangoing canoes, or tomols (pron. toe-mole), among the Chumash people (located in what is now southern California).

Chumash culture: Paleolithic culture of southern California that survived until the modern era.

Clovis culture: The earliest widespread and distinctive culture of North America; named from the Clovis point, a particular kind of projectile point.

Dreamtime: A complex worldview of Australia’s Aboriginal people that held that current humans live in a vibration or echo of ancestral happenings.

Flores man: A recently discovered hominid species of Indonesia.

“gathering and hunting peoples”: As the name suggests, people who live by collecting food rather than producing it. Recent scholars have turned to this term instead of the older “hunter-gatherer” in recognition that such societies depend much more heavily on gathering than on hunting for survival.

great goddess: According to one theory, a dominant deity of the Paleolithic era.

Hadza: A people of northern Tanzania, almost the last surviving Paleolithic society. (pron. HAHD-zah)

 “human revolution”: The term used to describe the transition of humans from acting out of biological imperative to dependence on learned or invented ways of living (culture).

Ice Age: Any of a number of cold periods in the earth’s history; the last Ice Age was at its peak around 20,000 years ago.

 “insulting the meat”: A San cultural practice meant to deflate pride that involved negative comments about the meat brought in by a hunter and the expectation that a successful hunter would disparage his own kill.

Jomon culture: A settled Paleolithic culture of prehistoric Japan, characterized by seaside villages and the creation of some of the world’s earliest pottery. (pron. JOE-mahn)

megafaunal extinction: Dying out of a number of large animal species, including the mammoth and several species of horses and camels, that occurred around 11,000–10,000 years ago, at the end of the Ice Age. The extinction may have been caused by excessive hunting or by the changing climate of the era. (pron. meg-ah-FAWN-al)

Neanderthals: Homo sapiens neanderthalensis, a European variant of Homo sapiens that died out about 25,000 years ago.

n/um: Among the San, a spiritual potency that becomes activated during “curing dances” and protects humans from the malevolent forces of gods or ancestral spirits.

“the original affluent society”: Term coined by the scholar Marshall Sahlins in 1972 to describe Paleolithic societies, which he regarded as affluent not because they had so much but because they wanted or needed so little.
Paleolithic: Literally “old stone age”; the term used to describe early Homo sapiens societies in the period before the development of agriculture.

Paleolithic rock art: While this term can refer to the art of any gathering and hunting society, it is typically used to describe the hundreds of Paleolithic paintings discovered in Spain and France and dating to about 20,000 years ago; these paintings usually depict a range of animals, although human figures and abstract designs are also found. The purpose of this art is debated.

Paleolithic “settling down”: The process by which some Paleolithic peoples moved toward permanent settlement in the wake of the last Ice Age. Settlement was marked by increasing storage of food and accumulation of goods as well as growing inequalities in society.

San, or Ju/’hoansi: A Paleolithic people still living on the northern fringe of the Kalahari desert in southern Africa. (pron. ZHUN-twasi)

shaman: In many early societies, a person believed to have the ability to act as a bridge between living humans and supernatural forces, often by means of trances induced by psychoactive drugs.

trance dance: In San culture, a nightlong ritual held to activate a human being’s inner spiritual potency (n/um) to counteract the evil influences of gods and ancestors. The practice was apparently common to the Khoisan people, of whom the Ju/’hoansi are a surviving remnant.

Venus figurines: Paleolithic carvings of the female form, often with exaggerated breasts, buttocks, hips, and stomachs, which may have had religious significance.

Chapter Questions
Following are answer guidelines for the Big Picture Questions and Margin Review Questions that appear in the textbook chapter, and answer guidelines for the chapter’s two Map Activity questions located in the Online Study Guide at bedfordstmartins.com /strayer. For your convenience, the questions and answer guidelines are also available in the Computerized Test Bank.

The Big Picture Questions 


1. 
What is the significance of the Paleolithic era in world history?


•
During the Paleolithic era, humans created a way of life that sustained humankind over 95 percent of the time that our species has inhabited the earth, and that was not challenged by alternatives until 10,000 to 12,000 years ago.


•
Paleolithic humans spread across the globe successfully, settling almost every habitable region on the planet.


•
Paleolithic humans began reflection on the great questions of life and death.


•
The changes that Paleolithic humans wrought provided the foundation on which all subsequent human history was constructed.

2.
In what ways did various Paleolithic societies differ from one another, and how did they change over time?


•
While all Paleolithic humans shared a lifestyle of gathering and hunting, different variations in their environments and their different food supplies did create differences among groups that became increasingly pronounced as humankind spread across the globe. For instance, the spread of humankind into the Pacific islands required the development of seaworthy canoe technologies that other Paleolithic groups did not develop, and the cold and lack of caves in parts of Eastern Europe spurred the development of multilayered clothing and partially underground dwellings constructed from the bones and tusks of mammoths.


•
A key differentiation occurred after the end of the last Ice Age between 16,000 and 10,000 years ago. As many plants and animals thrived, providing humans with a larger and more secure food source, some Paleolithic groups were able to settle down in more permanent settlements or villages. Others continued their nomadic existences. Those societies that settled down became larger and more complex. Settlement meant the ability of households to store and accumulate goods to a greater degree than their nomadic ancestors. This accumulation of goods led to inequality and a wearing away of the egalitarianism found in more nomadic Paleolithic groups.

3.
What statements in this chapter seem to be reliable and solidly based on facts, and which ones are more speculative and uncertain?


•
From a general perspective, the chapter is most solidly based when it discusses subjects that can be explored through material remains. Thus, the arrival of humans in regions, the material life of Paleolithic humans, and the evolution of technologies (such as the emergence of smaller stone blades) are substantiated by clear archeological evidence.


•
The chapter is also on solid ground when it examines relatively contemporary groups that eyewitnesses have described, such as the San and the Chumash, whose lifestyles were similar to those of much earlier Paleolithic societies.


•
In general, those passages that discuss the earliest emergence of humankind are more speculative because of lack of evidence.


•
The author also had to rely on speculation when he touched on the meaning of artistic expressions and the beliefs of Paleolithic societies. Examples are when he speculates on the meaning of cave paintings in southern France and their role in Paleolithic society or when he discusses the religious or spiritual aspects of Paleolithic culture.

4.
How might our attitudes toward the modern world influence our assessment of Paleolithic societies?



•
Some modern people are likely to work from the assumption that the urban civilized culture in which we live is superior to the primitive world of Paleolithic societies. Modern people might regard our ancestors as superstitious, unevolved, unable to exercise control over nature, and ignorant of the workings of nature.


•
Others, disillusioned with modernity, might look to the Paleolithic era for material with which to criticize contemporary life. For instance, some feminists have found in gathering and hunting peoples a much more gender-equal society, and environmentalists have sometimes identified peoples of the Paleolithic period as uniquely in tune with their natural environment rather than seeking to dominate it.

Margin Review Questions


Q.
What was the sequence of human migration across the planet?


•
The earliest Homo sapiens emerged in Africa 250,000 years ago


•
The first human migration out of Africa occurred 100,000 years ago


•
Human entry into eastern Asia took place 70,000 years ago


•
Human entry into Australia happened 60,000–40,000 years ago


•
Human entry into Europe occurred 40,000 years ago


•
Human entry into the Americas took place 30,000–15,000 years ago


•
Austronesian migration to the Pacific islands and Madagascar occurred 3,500–1,000 years ago


•
Human entry into New Zealand happened 1,000 years ago


Q.
How did Austronesian migrations differ from other early patterns of human movement?


•
They occurred quite recently, beginning only about 3,500 years ago.


•
They were waterborne migrations, making use of oceangoing canoes and remarkable navigational skills.


•
They happened very quickly, over the course of about 2,500 years, and over a huge area of the planet.


•
Unlike other migrations, they were undertaken by people with an agricultural technology who carried both domesticated plants and animals in their canoes.


Q.
In what ways did a gathering and hunting economy shape other aspects of Paleolithic societies?


•
Because gathering and hunting did not allow for the accumulation of much surplus, Paleolithic societies were highly egalitarian, lacking the inequalities of wealth and power found in later agricultural and urban life.


•
Paleolithic societies also lacked specialists, with most people possessing the same set of skills, although male and female tasks often differed sharply.


•
Relationships between women and men were usually far more equal than in later societies. This was in part the result of gathering women bringing in more of the food consumed by the family than hunting men.


Q.
Why did some Paleolithic peoples abandon earlier, more nomadic ways and begin to live a more settled life?


•
Climatic warming allowed many plants and animals upon which humans relied to flourish. The increased food stocks allowed some groups of humans to settle down and live in more permanent settlements.


Q.
What are the most prominent features of San life?


•
They practice a gathering and hunting way of life.


•
They use stone-age tools and technology.


•
Their society is characterized by mobility, sharing, and equality.


•
The basic unit of social organization is a band or camp of ten to thirty people who are connected by ties of exchange and kinship with similar camps across a wide area.


•
Membership in a camp fluctuates over time, with many people claiming membership in more than one band.


•
They are seminomadic, seldom staying in one place for more than a few months and living in quickly built grass huts.


•
There are no formal leaders, chiefs, headmen, priests, or craft specialists. Decisions are made by individual families and camps after much discussion.



•
However, there is a strong sense of relationships through biological kinship, marriage, and a naming system that creates a bond between otherwise unrelated individuals.


•
They use exchange not to accumulate goods but to establish and reinforce social relationships. 

•
Wealth is calculated in terms of friends or people with obligations to oneself, rather than in possessing goods.


•
Relations between men and women are more equal than in most societies.


•
The San believe that both their ancestors and the gods visit misfortune on humankind but that humans can defend themselves through n/um, a sort of spiritual potency that lies in the stomach and becomes activated during “curing dances.”


Q.
In what ways, and why, did Chumash culture differ from that of the San?


•
The San are representative of a seminomadic gathering and hunting society; the Chumash are more representative of the later, post–Ice Age Paleolithic peoples who settled in permanent villages and constructed more complex gathering and hunting societies.


•
The Chumash experienced remarkable technological innovation that led to the creation of a planked oceangoing canoe some twenty to thirty feet long; the San maintained only stone-age technologies.


•
Knowing how to construct or possessing an oceangoing canoe brought wealth and power into Chumash society and with it greater social inequality than found in San society.


•
The canoes also stimulated trade on a scale unseen in San society.


•
The material life of the Chumash was far more elaborate than that of the San. The Chumash lived in permanent, substantial houses and possessed soapstone bowls, wooden plates, and reed baskets, among other items. These items reflected a pattern of technological innovation far beyond that of the San.


•
The Chumash developed a market economy and the private ownership of many goods, unlike the San system of exchange, which was more about the establishment of relationships than the accumulation of goods. As part of this evolution, the Chumash developed a bead-based currency without parallel in San society.



•
The Chumash established permanent villages that ranged in size from several hundred to a thousand people, whereas the San set up mobile villages of twenty-five to fifty people.


•
The Chumash established greater specialization of skills and more social differentiation, including the emergence of chiefs as rulers, than did their San counterparts.
Map Activity 1

Map 1.1 The Global Dispersion of Humankind

Reading the Map: Based on this map, and the fact that the human species first developed in Africa, which parts of the world would you expect to be the last to attract a significant human population?

Model Answer: Two important factors should be considered when answering this question: (1) how suitable the climate of a given region was for humans, and (2) how hard it was to get to that region, using Africa as a starting point. Thus, the following points seem evident:


•
Significant human population was least likely in Antarctica, the northern part of North America, Greenland, and northern Europe—the regions that were covered with an ice sheet 20,000 years ago.


•
It was hardest for humans to get to the Americas, Australia, and the Pacific Islands, because the land bridge to the Americas was in the far northeastern corner of Asia, there was an enormous distance between Africa and the land bridge that reached to Australia, and the Pacific Islands did not have a land bridge at all.

Connections: What do the arrows showing the spread of humankind suggest about the regions where humans did not go? (For example, clearly humans did not move to areas covered in ice, because the land was too inhospitable.)

Model Answer: A good student is likely to go an extra step and look at a modern topographical map that marks deserts, mountain ranges, and so on. But even without that additional aid, it is possible to reach the following conclusions:


•
The arrows seem clearly to be going around natural obstacles, probably mountains or deserts.


•
Until very late in the migration process, all the arrows run over land, suggesting that humans were not moving from region to region by boat.


•
Although early homo sapiens reached all the continents except Antarctica, the first migrations were selective and left much of the earth’s surface untouched.

Map Activity 2

Map 1.2: Migration of Austronesian-Speaking People

Reading the Map: Why did it take so long (until 1200 c.e.) for humans to reach New Zealand?

Model Answer: The following factors are likely to have had an impact on human migration to New Zealand:


•
The Austronesian-speaking colonists did not reach New Zealand from Australia, the nearest major land mass, but from the distant Polynesian Islands.


•
New Zealand is far from the three great chains of Pacific islands (Micronesia, Melanesia, and Polynesia) along which human settlement spread.

Connections: How closely related were the Austronesian-speaking peoples who settled Madagascar likely to have been to those who made their way to New Zealand?

Model Answer: The following points are important in answering this question:


•
The point of origin for the Austronesian migrations was the eastern coast of China in ca. 3000 b.c.e.

•
The ancestors of the people who eventually reached Madagascar in about 500 c.e. moved by way of the Philippines and Indonesia, while the New Zealanders reached their eventual home by way of Micronesia and Polynesia.


•
Thus the two branches of the “family tree” split apart at least 3,500 years ago, suggesting that the two groups, although members of the same language family, are likely to have grown apart culturally.
Using the Documents and Visual Sources Features

Following are answer guidelines for the headnote questions and Using the Evidence questions that appear in the documents and visual sources essays located at the end of the textbook chapter. Classroom Discussion and Classroom Activity suggestions are also provided to help integrate the documents and visual sources essays into the classroom. 

Documents Headnote Questions

Document 1.1: A Paleolithic Woman in the Twentieth Century


Q.
What conflicts in San life does Nisa’s account reveal?


•
In the section “Family Life,” Nisa chronicles sibling rivalries.


•
In the section “Life in the Bush,” Nisa indicates that there were frequent conflicts over the sharing of resources between families, with those who failed to share being labeled stingy.


•
In the sections “Marriage” and “Lovers,” Nisa notes conflicts with husbands and lovers and indicates that these sorts of conflicts were common throughout society.


Q.
What does her story indicate about San attitudes towards sex and marriage?  How might you compare those attitudes with those of contemporary society?


•
San marriages are often brokered by parents. Nisa wed young to an older man and was unready to wed at the time of her marriage.


•
However, San marriages could be based on real affection, as reflected in Nisa’s love for her first husband that grew with time.


•
Nisa indicates that the San believe that sex when young is different from sex when older. In particular, Nisa relates that the young are inclined to have sex frequently, but that as people age they should engage in sexual activity less frequently.


•
There are no taboos concerning remarriage in San society, as Nisa’s frequent marriages reveal.

Infidelity and multiple lovers were ubiquitous in San culture.


•
According to Nisa, in San culture women having multiple lovers brought both practical and emotional benefits. For example, she explains that multiple lovers make sense both because of the gifts they bring and the fact that no one man has enough attention for you. 


•
Perhaps the most striking difference between San views on marriage and sex and those of contemporary societies is that the San do not have as pronounced a sexual double standard. It is more 


acceptable in San society for women to take on multiple lovers, even while married, than in modern societies.  Infidelity may also be more common generally in San society than contemporary society.

•
There are also similarities between the views of the San and contemporary society, in particular concerning marriage, the reality of infidelity, and the tensions that infidelity can spark between couples and in society as a whole.

Q.
How does Nisa understand “God” or the divine?


•
In Nisa’s account, God is primarily a force that destroys life or brings conflict. For instance, in the section “Loss,” Nisa states that God was responsible for the deaths of loved ones; she resents God for her losses, as indicated by her statement “That’s the way it is. God is the one who destroys.  It isn’t people who do it.  It is God himself.” In the section “Lovers,” Nisa credits God with giving humans extramarital affairs and the conflicts that they cause. In the section “A Healing Ritual,” Nisa asserts that God can also stop the n/um healing power if he desires: “N/um is powerful, but it is also very tricky.  Sometimes it helps and sometimes it doesn’t, because God doesn’t always want a sick person to get better.” She also implies in section six that God is in some way behind the trance-like state that is part of the n/um ritual.


•
Given Nisa’s emphasis on conflict and the destruction of life, when she refers to God she is likely referring to the god Gauwa (see page 28). 


Q.
How does she understand the purpose of the curing rituals in which she took part?


•
N/um is powerful in that it is able to heal.


•
N/um is transferred from the healer to the one in need of healing.


•
To make this transfer the healer needs to go into a painful trance state that activates the n/um.


Q.
How would you describe Nisa’s overall assessment of San life?  Do you find it romanticized, realistic, or critical?  What evidence from the passages supports your conclusions?


•
A case could be made for each option.  A strong answer would acknowledge that the account includes romanticized, realistic, and critical elements, though one may be more pronounced than the others.


•
Overall, Nisa’s matter-of-fact assessment of San life comes across as realistic, but some elements are romantic and critical.


•
Her fond memories of childhood, in the section “Life in the Bush,” which include comments like “There really wasn't anything other than stingy people that made me unhappy,” might be considered romantic.


•
Many passages read as realistic accounts, in particular her portrayal of her relationship with her brother in section one, her account of her family’s efforts to gather and hunt in “Life in the Bush,” her account of her wedding in section three, and her account of her healing ritual in section six.


•
Nisa is particularly critical of San life in the passage from “Life in the Bush” concerning sharing of resource. Students might also see her account of her first marriage as critical of San customs.


Q.
How does this “insider’s” account of San life support, contradict, or supplement the description of San culture found on pp. 25–29?


•
Nisa’s account supports the text on pages 25–29 by offering more detailed information about the process of gathering and hunting, the mobility of the San and their lack of formal leaders, the sharing system and its inherent tensions, religious beliefs, and the n/um ritual.


•
The account supplements many passages in the book. An answer might highlight the sharing system and in particular the deep-seated tensions it involves, the nature of the n/um ritual, San views on God, and the specific roles of men, women, and children.


•
Contradictions also exist. The book implies relative equality between the sexes with regard to relationships between men and women, but Nisa’s first marriage could be viewed as unequal and forced upon her. Nisa’a narrative also suggests that she had more lovers than the account in the textbook would lead one to expect, and that tensions because of sexual liaisons outside of marriage were a greater problem for society than the description in the textbook indicates.
Document 1.2: Australian Aboriginal Mythology

Q.
What does this story suggest about the relationships between women and men? Does it  support or undermine notions of gender equality among Paleolithic peoples? Is it consistent with the story associated with Visual Source 1.2?

•
This story is a tale of male dominance over women; the evil Mutjinga (a powerful woman who practiced magic and was the caretaker of totems and the cave where the spirits waiting to be reborn dwelt) was overcome by men because she used her powers to kill and devour them. The men took the totems and the spirits from Mutjinga’s cave to another cave, thus gaining control of her magic.


•
In its depiction of why men control the access to the power of the spirit world rather than women, it undermines notions of gender equality among Paleolithic peoples.


•
Both Document 1.2 and Visual Source 1.2 are consistent in presenting male dominance over women. However, in Document 1.2 it is a woman, Mutjinga, who originally possesses special powers, which she uses for the purpose of eating male flesh; in Visual Source 1.2 the male deity Nabulwinjbulwinj uses his powers for the purpose of eating female flesh.  The male dominance in Document 1.2 occurs after a struggle—the story begins with a powerful woman who dominates men, but ends with men taking her powers from her.  


•
The story in Document 1.2 explains why men dominate women, while the narrative depicted in Visual Source 1.2 provides a straightforward tale of male dominance.


Q.
How are the familiar features of the known world—rivers, mountains, humans, animals, and male dominance—linked to ancient happenings in the Dreamtime?

•
Selection one seeks to explain how waterways, geographic features humans and animals all came to be as they are on the surface of the earth. The tale credits the activities of the Rainbow Serpent for the waterways and the initial emergence of animals on the planet. The failure of some of the animals to live by the Rainbow serpent's laws led according to Dreamtime to the creation of mountains and hills. Humans were created out of obedient animals and were given the right to hunt the land.


•
This story explains how men overcame a powerful woman by securing the spirit totems and with them dominance in society. Thus male dominance is explained through Dreamtime as a consequence of the actions of the ancestors.


Q.
What aspects of a gathering and hunting way of life are reflected in this tale?

•
the role of religion in securing food

•
the potential power of religious figures

•
the gathering of bulbs and nuts along with the hunting of small game by women

•
the important role of songs and dances to ritual and social life

•
the role of traps and fire in hunting large game
the practice of storing meat in cold streams
Visual Sources Essay Questions

Visual Source 1.1: Namondjok and Lightning Man

Q.
What could an aboriginal viewer learn about nature from this painting?

Answer would ideally include:


•
Lightning came from Namarrgon and therefore had divine origins.


•
Humans are able to shape the weather through their interaction with Namarrgon; this is implied through the positioning of ceremonially dressed human figures below Namarrgon. A particularly observant student might also speculate that Barrginj, the wife of Namarrgon, may act as an intercessor for humans.


•
Gods or spirits directly control weather and perhaps other phenomena.


Q.
What might he or she understand about the cosmic hierarchy?

Answer would ideally include:


•
Namondjok created the universe and now dwells within it.


•
Namondjok created lesser deities like Namarrgon, who possess powers that impact human life.


•
Namondjok, Namarrgon, and other deities possess consorts and human-like relationships. The student might also note that male deities figure more prominently than female deities.


▪
Humans, while below deities in the cosmic hierarchy, do have relationships with them.


Q.
Why do you think the artist positioned people at the bottom of the picture? Might the positioning of Barrginj have meaning as well?

Answer would ideally include:


•
Positioning people at the bottom of the picture visually defines humans as less powerful than the gods in the cosmic hierarchy.


•
Barrginj’s position in the painting may be intended to visually express the relationship between 


males and females in the cosmic order by placing her below her husband in the cosmic hierarchy.


•
Barrginj’s position may also express a belief that female deities provide more approachable intercessors through which humans can communicate with male deities.


Q.
How might you interpret the relative size of the various images in the painting?


•
A student could argue that the relative size of the figures in the painting reflects the relative importance of each figure in the cosmic hierarchy.
Visual Source 1.2: Nabulwinjbulwinj 

Q.
What might such a story seek to convey?

Answers would ideally include:


•
The story emphasizes the greater physical strength of men as well as male dominance over women.


•
The eating of female victims may also symbolize the dominance of men over women.

The use of a yam to kill and eat the female victim is symbolic, as the yam represents women’s role in food gathering (women in aboriginal society were most likely to gather yams, an important source of food). 


•
The tale also emphasizes the potential danger that deities posed to humans in their day-to-day lives.

Q.
Does this story seem consistent with Document 1.2, which seeks to explain why men have power over women?

Answer would ideally include:


•
Both Document 1.2 and Visual Source 1.2 are consistent in presenting male dominance over women. However, in Document 1.2 it is a woman, Mutjinga, who originally possessed special powers, which she used for the purpose of eating male flesh; in Visual Source 1.2 the male deity Nabulwinjbulwinj uses his powers for the purpose of eating female flesh. Thus, the male dominance in Document 1.2 occurs after a struggle—the story begins with a powerful woman who dominates men, but ends with men taking her powers from her. 


•
The story in Document 1.2 explains why men dominate over women, while the story depicted in Visual Source 1.2 provides a straightforward tale of male dominance.


Q.
What internal structures can you distinguish in these images?


•
Two internal structures can be distinguished: the skeletal structure and muscle (depicted through diamond-shaped patterns).


Q.
What purposes or intentions might lay behind such a style?

The purposes of the X-ray tradition are still open to debate; however, the answer would ideally include:


•
The X-ray tradition helps to separate gods from mankind. This interpretation is supported by Visual Source 1.1, in which humans are portrayed in clothing while deities are portrayed in X-ray form. However, this inference is not true for all aboriginal art.  Humans, fish, and animals are also depicted using X-ray techniques in other paintings.


•
One possible intention behind this style may be to express relationships between artist and subject. By depicting the interior rather than exterior of a creature the artist is seeking to peer beyond the surface of his or her subject.

Visual Source 1.3: A Hunting Scene


Q.
If the painting depicts real people or actual hunters, what purposes might it serve?


•
It could commemorate or celebrate a successful hunt.


•
It may serve a teaching purpose, displaying group hunting techniques.


Q.
What different understandings might emerge if the painting is seen as portraying Mimi spirits?


•
It could seek to honor the Mimi spirits.


•
It may seek to garner the support or aid of Mimi hunters for the artist.


•
It may seek to recount a Dreamtime story of a Mimi hunt.


Q.
How might a contemporary Aboriginal artist, such as the one quoted earlier in this feature understand the painting?

A contemporary aboriginal artist might interpret the painting as:


•
a part of his or her heritage


•
a teaching and learning tool for Aboriginal society, which facilitates the passing down of stories and customs through the generations


•
a picture that needs to be protected but also reinterpreted for each generation


•
an inspiration for his or her own art
Using the Evidence Questions
Documents: Glimpses of Paleolithic Life


1.
Considering human commonality and diversity: The study of world history highlights both the common humanity of people from all times and places as well as the vast differences that have separated particular cultures from one another. How might these texts, as well as the paintings in the accompanying visual sources feature, serve to illustrate both of these perspectives?
Answer would ideally include:


•
Common humanity


•
the life cycle of Nisa from child to mother to old age

•
the common emotions, like love and loss, that Nisa felt

•
from Dreamtime, the natural order of the universe and relations between men and women

•
the universality of Paleolithic art

•
the frequency of common subject matter, especially animals and the hunt

•
Differences

•
the understandings of the supernatural expressed by Nisa compared with those of the Dreamtime selections

•
the depiction of specific gods and spirits unique to the aboriginal world

•
unique artistic styles (like the X-ray tradition) that speak to individual human ingenuity

2.
Linking documents and text narrative: How do these documents and visual sources support or amplify particular statements made about Paleolithic life in Chapter1? How might they challenge or contradict that narrative?

Answer would ideally include:


•
Supporting and amplifying


•
Documents 1.1 and 1.2 and the images of aboriginal art add significantly to our understanding of Dreamtime as explored on pages 17-18.  They also help to put into context the early European descriptions of aboriginal societies on page 21.


•
The Realm of the Spirit section on pages 22-23 is complemented by the Documents and Visual Sources sections of this chapter. 



The images of aboriginal art in the Visual Sources Feature provide specific examples of the rock art mentioned in the text. Document 1.2 offers an example of the Dreamtime stories that both inspired and accompanied the creation and viewing of rock art. Nisa’s description of god and n/um in Document 1.1, complements the passages in Realm of the Spirit concerned with how Paleoloithic peoples understood the nonmaterial world. 


•
Document 1.1 adds to our understanding of the San on pages 25-29; offering more detailed accounts about the process of gathering and hunting; the mobility of the San and their lack of formal leaders; the sharing system and its inherent tensions; the nature of the n/um ritual; the San views on God; and the specific roles of men, women, and children.


•
Document 1.1 also alters our perspective, supplementing the general statements about the Paleolithic lifestyle from the textbook with the specific experiences of an individual living such a lifestyle.

•
Challenging or contradicting


•
Documents 1.1 and 1.2 challenge the book’s assertion that the Paleolithic period was one of relative equality between the sexes with regard to relationships between men and women.


•
Visual Source 1.1 also challenges notions of gender equality.


3.
Considering the relationship of technology and culture: How might the gathering and hunting technology of these South African and Australian peoples have shaped their cultural understandings as expressed in these documents and images? In what ways might cultural expression, as a product of human imagination, have developed independently of their technology? Does it make sense to evaluate technology as more or less “advanced”? Should culture be assessed in the same way?

Rather than focusing on a single relationship, or lack of relationship, between technology and cultural understandings, a strong answer will incorporate many elements, including the following:



•
Students can point to aboriginal art, particularly Visual Source 1.3, where the Mimi spirits hunt with aboriginal technologies. They could also mention Nisa’s sense of self as expressed in her use of a kaross to hold her possessions compared to those who carried their goods on a donkey.


•
The technology of pigments and painting implements, and the possibilities they created for aboriginal artists, should certainly be included in a discussion of cultural expression. Students might also mention the ornaments Nisa wore on her wedding day.


•
To address developments separate from technology, students could point out that Dreamtime tales of social order are products of human imagination largely unlimited by technological considerations, even if the technologies of the Paleolithic age can be identified in these stories. In the narrative of Nisa, her experience of n/um is also linked into her understanding of the cosmos.


•
What characteristics constitute more “advanced”?


•
What role does context play in ones calculations of advanced as better? For example, is more advanced always better in every environment?

Using the Evidence Questions
Visual Sources: The Aboriginal Rock Painting of Australia

1.
Comparing rock art traditions: How do these Paleolithic-era paintings compare with those from South Africa and southern France shown on pages 10 and 16?


•
Similarities


•
subject matter: animals and hunts.


•
painting materials and physical locations on stone walls


•
certain styles —for instance the elongated bodies of the hunters on page 10 and in Visual Source 1.3


•
Differences


•
the lack of gods or deities in the images on pages 10 and 16


•
certain styles—for instance the use of the X-ray technique in Visual Sources 1.1 and 1.2 but not in the images on pages 10 and 16



•
the greater prominence of animals in the images on pages 10 and 16.


2.
Considering Art and Religion: How do these images reflect the religious understandings of Dreamtime?

Answer would ideally include:


•
The purpose of Dreamtime was to anchor the landscape and its human and animal inhabitants to ancient events and mythical ancestors. Dreamtime does this through oral stories passed down through generations. Aboriginal art, as in Visual Sources 1.1 and 1.2, frequently depict these tales, helping to preserve and anchor them in the landscape. Art at ceremonial sites also helps to shape the experience of ceremonies intended to commemorate Dreamtime tales.


•
The alteration of aboriginal paintings by successive generations reflects the evolution of Dreamtime itself. 


3.
Seeking further evidence: What additional information might help you to understand these images more fully?


•
New archeological finds, which could provide clues both to how the images were made and what roles they played in aboriginal societies.


•
The interpretations of contemporary aboriginal artists.


•
A better understanding of Dreamtime, which inspired so many of these paintings.


4.
Connecting past and present: In what ways do these paintings, created in a very different cultural setting, retain their ability to speak to people living in twenty-first century industrial societies? Or do they have meaning only for those who made them?

Possible answers include:


•
People living in industrial societies today can appreciate the artworks’ aesthetic values, the skills needed to produce them, and the human creativity that defined them.


•
The abstract elements in these paintings and the importance of storytelling are also features found in modern artistic traditions.


•
With study, people today could also appreciate the cultural contexts in which these paintings were made.


•
The artists’ experience of the paintings would differ from the current viewers’, as the images present the heritage of their own culture, are often painted in places of religious and ceremonial importance to them, and depict animals and 
tales of Dreamtime that resonated spiritually 
with them.
Class Discussion for the Documents and Visual Sources Features

History before Writing (small or large group) 

Take the opportunity here to discuss how history was recorded during the periods before the invention of writing. Possible discussion starters include the following:


•
One could say that history before writing is history without events. How does the focus on modern anthropological and folklore studies of gatherer hunter peoples, rather than the study of specific documents from the period, shape how the history of the Paleolithic age is written? Is this by necessity history without events?


•
In what ways is Nisa’s account a useful source for historians? In what ways is it not useful?


•
In what ways can the work of folklorists on Dreamtime be used by historians of the Paleolithic? In what ways can it not be used?


•
What images or additional archeological evidence help to complete our understanding of this age? 


•
How does engaging with the additional available sources change our understanding of the material covered in Chapter 1?

Contextualization (small or large group): The Paleolithic as the first “global age”
Some scholars have argued the controversial proposition that the Paleolithic era constituted the first “global” age in human history because of the extent to which societies across the globe shared technological and cultural traits. Cave painting provides an excellent entry into this debate, as students can engage without extensive knowledge of the individual regions of the Paleolithic era. The discussion complements the final section of Chapter 1, where the San and Chumash are contrasted as a means of exploring the diversity of Paleolithic societies. This discussion will compare and contrast societies across the globe, and requires PowerPoint or a similar program to project images in the classroom.


In addition to the images from the chapter, incorporate several more images of Paleolithic cave art from around the world into the discussion; ask students to examine their similarities and differences. Then expand the discussion by introducing images of arrowheads, scrapers, and other Paleolithic tools. In each instance consider whether the similarities between regions constitute a global culture or are more circumstantial. Are the similarities less pronounced than advocates of this theory assert?

Questions to consider include:


•
Could our reliance on material remains shape our conclusions?

•
Does a lack of contact between these cultures undermine the claim that this was a global age?


•
What does the universality of cave art tell us about human culture that more practical manifestations like tools cannot?
Classroom Activities for the Documents and Visual Sources Features
Role playing (small or large group): Anthropologists at Work

Split the class into small groups. Ask students to interview each other, addressing some of the topics that Marjorie Shostak raised with Nisa.  Then have students reflect on how their own culture and experiences shaped their answers. Ask them if they fully answered the questions or if they chose not to share some details with the interviewers.  Conclude by asking how useful they think their interviews would be for future historians studying their culture. How might they be misinterpreted?

Interpreting Chauvet

This classroom activity serves three purposes: (1) it ask students to consider how the environment in which cave art was created can shape our interpretation of it, (2) it encourages students to focus on basic elements of cave art; and (3) it emphasizes that experts continue to disagree about the meaning of art. This activity requires either individual or group access to the excellent French government-sponsored Web site http://www.culture. gouv.fr/ culture/arcnat/chauvet/en/index.html.


While exploring (individually or in groups) the various caverns in the interactive Chauvet cave site, students should consider the following:


•
How do the locations of the artwork influence how we interpret it? The drawings are in dark and unpleasant spaces far removed from cave entrances, where humans usually spent their time. What does this imply about their purposes?

•
Do these images imply a set of beliefs similar to the Dreamtime of Australia? What types of figures are missing? What can be inferred from the differences?

•
What might the emphasis on animals tell us about the purpose of these images?
Allow students to explore these questions and encourage debate. These questions are the subject of scholarly debate today, so the answers are less important than the process of critical interpretation.
Additional Resources for Chapter 1
Bedford/St. Martin’s Resources 

Computerized Test Bank 

This test bank provides over thirty exercises per chapter, including multiple-choice, fill-in-the-blank, short answer, and full-length essay questions. Instructors can customize quizzes, add or edit both questions and answers, and export questions and answers to a variety of formats, including WebCT and Blackboard. The disc includes correct answers and essay outlines.

Instructor’s Resource CD-ROM 

This disc provides instructors with ready-made and customizable PowerPoint multimedia presentations built around chapter outlines, as well as the following maps, figures, and images from the textbook in both jpeg and PowerPoint formats:


•
Map 1.1: The Global Dispersion of Humankind (pp. 14–15)


•
Map 1.2: Migration of Austronesian-Speaking People (p. 19)



•
Namondjok Namarrgon (Lightning Man), and Barrginj (p. 43)


•
Nabulwinjbulwinj (p. 45)


•
A Hunting Scene (p. 46)

Online Study Guide at bedfordstmartins.com/strayer 

The Online Study Guide helps students synthesize the material from the textbook as well as practice the skills historians use to make sense of the past. Each chapter contains specific testing exercises, including a multiple-choice self-test that focuses on important conceptual ideas; an identification quiz that helps students remember key people, places, and events; a flashcard activity that tests students on their knowledge of key terms; and two interactive map activities intended to strengthen students’ geographic skills. Instructors can monitor students’ progress through an online Quiz Gradebook or receive email updates.

Further Reading 

Art History Resources on the Web: Prehistoric Art, http://witcombe.sbc.edu/ARTHprehistoric.html. Provides links to a vast assortment of Paleolithic, Mesolithic, and Neolithic art.

The Cave of Chauvet-Pont-d’Arc, http://www.culture .gouv.fr/culture/arcnat /chauvet /en/ index.html. An excellent site about the Chauvet Cave, home to one of the finest collections of early cave art. Includes information about the cave’s discovery and a complete virtual tour of the cave, with high-quality images.

Guthrie, R. Dale. The Nature of Paleolithic Art. Chicago: University of Chicago Press, 2006. A large and detailed study of the subject.

Hovers, Erella, and Steven L. Kuhn, eds. Transitions Before the Transition: Evolution and Stability in the Middle Paleolithic and Middle Stone Age. New York: Springer, 2006. A collection of conference proceedings, with the latest scholarly understanding of important Paleolithic issues.

Rudgley, Richard. The Lost Civilizations of the Stone Age. New York: Free Press, 1999. Despite its provocative title, this highly readable book devotes considerable space to the Paleolithic era.

Schrenk, Friedemann, and Stephanie Müller. The Neanderthals. Trans. Phyllis

G. Jestice. London: Routledge, 2008. A short handbook that presents clearly the current scholarly understanding of Neanderthals and the development of hominids.
Smith, Andrew, et al. The Bushmen of Southern Africa: A Foraging Society in Transition. Athens: Ohio University Press, 2000. An interesting examination of the San culture.

Literature 

Paleolithic cultures have left us no literary tradition, but modern fiction authors have attempted to fill in the gap, creating an entire genre of “paleofiction.” Popular modern novels about life in the Paleolithic era include:
Auel, Jean M. The Clan of the Cave Bear. New York: Crown Publishers, 1980. The first and best volume in a series about a girl taken in by a clan of Neanderthals.
Kurtén, Björn. Dance of the Tiger:A Novel of the Ice Age. 2nd ed. Berkeley: University of California Press, 1995. An interesting and vivid story about western Europeans from 35,000 years ago, written by a leading scholar of Ice Age animals.
Sarabande, William. Beyond the Sea of Ice: The First Americans. New York: Bantam Books, 1987. The first volume in an extended series.

Film 

First Contact. Roadshow Home Entertainment, 1984. 52 minutes. Film footage and commentary on the first contact Australian prospectors made with the Stone Age peoples of Papua New Guinea in 1930.

Homo Sapiens: A Look into a Distant Mirror. Films for the Humanities and Sciences, 1999. 53 minutes. A good overview of early Homo sapiens and their spread across the globe.

Nova. “In Search of Human Origins.” Three-part series. PBS Home Videos, 1994. 60 minutes each. Part III deals with Neanderthals and early Homo sapiens.

Origins of Homo Sapiens: East African Roots. Films for the Humanities and Sciences, 1997. 47 minutes. A look at the emergence of the earliest Homo sapiens in Africa.
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